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Graduate faculties too often fail to orient 
their Ph.D. candidhqes to the realization that 
teaching is a major i:mction of the scholar. Re- 
search may or may not have been overemphazied 
at the expense of the teaching responsibility. 
Pel-haps our times have served to relegate teach- 
ing to a secondary position as an avenue of schol- 
arlv accomplishment. It is conceivable that a leth- 
argic example of teaching by those responsible for 
directing graduate study has unintentionally 
created this diminishing image of college teach- 
ing. 

Evidence supporting the need for concern 
wit11 the significance given college teaching has 
recently been exhibited on a number of fronts. 
Overall. The Ford Foundation's three-year mas- 
ters program identifying potential college teach- 
ers during the sophomore year may be cited. The 
Woodrow Wilson National Fellowship Founda- 
tion for prospective faculty in sciences, humani- 
ties, and social sciences is an example. These may 
be combined with many other similar efforts by 
foundations and institutions concerned with im- 
provement of instruction. The fact thai college ad- 
ministrators must often combine research oppor- 
tunity with teaching responsibility in order to at- 
tract a new Ph.D. of any consequence to the teach- 
ing faculty is commonplace as an example of this 
neglect. For further consideration is the frequent 
ocrurence of finding experienced Ph.D.s more 
willing to take on full-time teaching assignments 
than those freshly graduated. This may indicate 
that they have discovered on their own that "all 
that glitters is not gold '. 

Agriculture shares this neglect of teaching 
with the remainder of the academic cornmunit?-. 
Its problem could possibly be of greater magni- 
tude due to the abundance of research money and 
the inany consultant or full-time professional op- 
portunities in the industry. Renewed concern by 
agriculturists regarding the teaching responsibili- 
ty  is also evidenced in many instances. One may 
point out the increased activity of the instruction- 
a l  sections of the regional and national subject 
matter associations. The formation and sustained 
activity of the National Association of Colleges 
and Teachers of Agriculture during the last de- 
cade is l ~ r q e l y  the result of this need. The Na- 
ticnal Academy of Sciences has recognized the im- 
portance of this function. The Committee on Edu- 
cat'c-r-; Policy in Agriculture appointed by this 
p r ~  .. 0 supported by the National Sc i e~ce  Founda- 
tion is presently embarking on a series of confer- 
ences which have as their primary purposes dis- 
cussing major issues and problem areas in regard 
to the philosophy and practice of education in the 
agricultural sciences. and examining of under- 
graduate teaching in these sciences. 

Research is most often cited as that which is 

taking away the human factor in college teaching. 
This may be a fact but the argument is certainly 
a two-sided one. Oliver C. Carmichael has ex- 
pressed concern in several publications that an 
unbalanced emphasis on research at the expense 
of the teaching function in the graduate program 
will in the long run limit our potential in re.- 
search.' On the other hand, recent glamorization 
of research opportunity in the academic world 
ha3 mushroomed enrollment in graduate schools. 
This increased number of candidates for graduate 
degrees will certainly provide a larger pool of 
potential teachers. Even though the percent that 
teach is smaller, the total should be greater. Con- 
sequently. we may be a little hasty in concluding 
that research in the long run is reducing those 
available as college teachers. 

The distinction between teaching and re- 
search is in itself somewhat arbitrary There are 
not many successful teachers who in one fashion 
or another do not concern themselves with re- 
search in the very act of teaching-involving both 
themselves and their students. This type of re- 
search may be insignificant in terms of publica- 
tions and new processes but, regardless is serving 
the scholar's obligation of research. By the same 
token, few full-time researchers desire to exclude 
themselves entirely from the teaching ranks. 
More often their removal from teaching is the 
result of the physical environment of their profes- 
sio~inl affiliation. The average research man as 
well as the more successful will readily regard 
the publication of his findings as subject matter 
to be used in teachinq, will teach on a part-time 
basis. will accept lecturing opportunities for ex- 
pemes or less. and in many other ways will con- 
tribute to the overall effort of education in and 
out of the classroom. 

Eugene Arden has said that the idea that 
prevailed through most of history is that people 
who knew a s e a t  deal about a subject were con- 
sidered competent to teach that subject. For every 
instance of a great scholar who cannot teach. 
there are scores of others who work effectively 
both in scholarship and in the classroom. It is 
the failure of the mediocre mind which assumes 
a state of incompatibility between scholarship 
and teaching. And if hiqher education is to re- 
maiv "higher", it is precisely the mediocre mind 
which it must repudiate.' 

Consequently, if this distinction is somewhat 
arbitrary, is it necessary for the scholar to classi- 
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f y  himself a research man or a teacher? Or. is it 
necessary for the graduate school to orient him 
in particularly one direction or the other? 

When one considers the prevailing values of 
our time, it is difficult to conclude that this 
should cause a graduate faculty to underplay, in- 
tentionally or unintentionallv. the significance of 
teaching as a major part of the scholarly role. 
There is to be found ample material adding to the 
image of especially the college teacher. The intel- 
lectual status of the professor has certainlv not 
suffered in the eyes of the general public. The 
community regard of him, if anything. has been 
enhanced in recent years due to a wider segment 
of those attending college and his relatively im- 
proved financial position which serve to place 
him in association with his fellow citizens to a 
greater degree. 

The most recently released figures show that 
the economic rewards of college teaching are 
sharply improving overall and appear, in view of 
short supply, to promise an even more favorable 
financial climate. Other physical attributes of 
the teaching profession on the college level devel- 
oping as the result or along with the times are 
more comfortable work surroundings as the re- 
sult of the federal government's participation in 
active or contemplated buildinq programs. Amen- 
ities difficult to evaluate such as general aca- 
demic liberty, community surroundi~gs.  associa- 

s tions. etc.. are certainly equal to those of past dec- 
ades. With these advantages accruing for the 
prnspective college professor. how could one af- 

: ford not to introduce the l~romising scholar to this 
' opportunity of fulfilling his objective of expand- 

ing and projecting knowledge? Yet. we continual- 
!v see and hear sound assertions by scholars such 
as Russell nil. Cooper who says gradt~ate schools 
have failed to assume any substantial responsibi- 
lity for the pedagogical development of their stu- 
d e n t ~ . ~  Could it be that the majority of the estab- 
lished graduate school professors of today and yes- 
terday. having been reared professionallv under 
less favorable conditions, do not take all these 
prospects as promises. or perhaps fail to appre- 
ciste these prospects for the brighter of their 
pupils? 

The true test of the times in relation to the 
profession of college teaching would be the fre- 
quency that college professors would advise the 
brighter of their own children to pursue collecc 
teaching as a career. A short questioning period 
with one's colleagues on a large or small campus 
wi!l soon indicate that this is now more often be- 
ing done than ever before, especiallv with regard 
to the yo~11ig people with greatest ability. 

I t  is unfair to generalize asserting that the 
graduate student views teaching as a lesser path 
of scholarly achievement because of the example 
of teaching to which he is exposed. During grad- 
uate study. hc is no doubt associated with some 
of the finest individual teachers in his educational 
esncrience. Almost without exception every aca- 
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demician will point to at least one individual 
teacher who he holds as an example of what he 
is striving for. This negates the reasonability of 
declaring that example does not have some influ- 
ence on the scholar's attitude. 

There is, however, the still pointing finger of 
actuation toward the individual graduate pro- 
fessor who presents such a poor image of teach- 
ing that his total prospect of doing good in the 
academic world is offset by those students who 
sh11n teaching to avoid a common professional 
identification. Where this exists it is usually rec- 4 
ognized, but it is most difficult to remedy since 
theze are the people who often are entrenched and 
least likely to be enticed by another school. 

Some of our finer teachers are plagued bv 
a common psychological ailment of all mankind- 
thc grass is greener on the other side of the fence. 
A large number of graduate faculty, especially in 
this day when graduate schools are growing in 
number, have limited their published research to 
their dissertation and a few ordinary articles 
such as this. Consequently, each has the feeling 
that if he were freed from the mundane chores of 
teaching, he then could deliver himself of many 
stored up ideas, proofs. treatises and other pre- 
cious contributions to the welfare of mankind and 
perhaps to himself. No doubt this fine teacher 
who sets a good example and who is an inspira- 
tion in the classroom inadvertently steers good 
teacher prospects away to other interests in an 
effort to satisfy his own frustration in what he 
may occasionally think of as his misspent profes- 
sional youth. 

Another professional detractor who distorts 
the image of college teaching is the individual 
who does not truly appreciate the values and op- 
pol-tunities in his profession outside of teaching. 
He is likely, in his state of limited wisdom, to 
surcumb to the normal reaction of adding a silver 
lining to other routes of professional accomplish- 
mznt, presenting them as unexwlored ventures be- 
yond the knou-n or, at least that which he does 
not know. This is enticement out of teaching in 
the first degree. 

It may be observed from the discussion that 
when a poor example of teaching does detract 
aspirants from the ranks of teaching. it is most 
commonly occurring without the awareness of the 
professor. This. however, does not remove it as a 
factor affecting the future supply of quality facul- 
ty. 

I t  may be observed from the discussion 
above that no single condition prevails that alone 
wovld discourage the graduate student from seek- 
ing prolessional fulfillment in the confines of 
higher education. If there is a deterrent, then it 
is a composite of several influences. Obviously. we 
can assume that a detraction exists or there would 
noi be the great clamor over improvement of col- 
lege teaching. All of this recent motion has serv- 
ed to convince those outside hieher education that 
more attention should be paid to tho qualitv of 
instruction in colleges. Administrators are becom- 
ing acutely concerned with this issue. There is 
little defense against these assumptions since 
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simple statement usually makes criticism valid to 
the majority of people. 

We can assume that we are in a position at 
least to look at  what is being done with the idea 
of taking remedial action where it is needed. If 
the profession fails to do so and this neglect of the 
teaching function is as serious as some evidence 
seems to indicate, then, as has occurred historical- 
ly, some other group will justifiably move in to 
fill the void unwittingly created. This as a normal 
sequence of events may be illustrated by observ- 
ing what has happened in a number of the 
sciences which failed to recognize applied aspects. 
In the area of agriculture, ws may trace as an ex- 
ample the origin of horticulture from within the 
ranks ~f the botanists. 

The logical development in college teaching, 
assuming a shortage of those who meet desired 
current standards, will be for the teaching facul- 
ty to be composed of professional teachers whos2 
basic education is in teaching and not in the sub- 
ject matter being taught. Cooper has said. "Col- 

lege faculties devoid of questioning, wide ranging 
intellects would not only be barren of intellect- 
ual excitement. but sterile in research as well".4 
This may be the direction that the teacher func- 
tion in higher education is being gushed-pri- 
marily by those who would object most. 

All professors are concerned with the auton- 
omy of their particular academic subdivision. 
Time has seen the passing of some academic 
specialties and the birth of new ones. Undoubted- 
ly, there were certain signs common to all these 
areas of intellectual concern as they began to 
fade. No doubt one of the most striking signs was 
when the subject matter could be taught more ef- 
fectively by another discipline. 

There is hope that full realization of our neg- 
lect of imparting the teaching function to the 
scholar by graduate school faculties may halt this 
t r e ~ d  within the various disciplines. This would 
preclude the need of outside help. 

What Does It Mean To Teach? 
Ralph A. Benton 

Southern Illinois Universiiy 

Let us begin by asking. "What is a teacher?'' 
The dictionary stales that " a teacher is one who 
tesches, or instructs: especially one whose occu- 
pation is to instruct." Teaching is "to make aware 
by information, experience, or the like; or to give 
instruction." 

This tells us what a teacher does or should 
do. but nothing is said relative to the method of 
doing it. Therein lies the difference between an 
effective teacher and an ineffective one. and good 
teaching versus poor teaching. Tha-e are of 
course other important factors. 

In altogether too many instances it is appar- 
ent, that the instructor is not primarily interested 
in helping the students. The larger the college 
or ~miversitv the more likely this situation is apt 
to exist. In smaller colleges the sole responsibili- 
ty of a teacher is to teach, and excellence in teach- 
ing is the prime factor behind professional ad- 
vancement. In larger universities people are also 
hired to teach but too often the administration 
looks primarily at the "creativity" of writing and 
publishing when considering a person for promo- 
tion. Ability as a teacher is given little more than 
lip service. 

This often results in causing the young am- 
bitious teacher wanting to advance rapidly, or 
just to advance, to use his teaching assignment 
merely to earn his "bread and butter". His main 
interests and energies are given to research and 
publication. As a consequence his teaching and 
students become secondary. A recent experience 

brought this forcibly to my attention. One of my 
advisees came to me greatly disturbed by what 
was transpiring in one of his classes. This student 
is an above average student but had just received 
a second "D" on a written assignment. After 
the first paper he had gone to the instructor to 
find out his trouble and get some help. He was 
brushed off xx-it11 the statement that you "either 
know the material or you don't." Further ques- 
tioning of the student revealed that during the 
first meeting of the class the instructor made a 
remark to the effect that "you people might just 
as well not be in this class because you won't 
know any more at the end than you now know." 

This class is already demoralized. A confer- 
ence with the departmental chairmsn revealed 
that the instructor has been in previous difficul- 
ties with his chairman and also with his col- 
leagues. The chairman, however. ma6e this per- 
tinent remark:-"this instructor is a very capable 
man and accomplishes a really vast amount of 
w o ~ k .  He is publishing regularly and will doubt- 
less make a name for himself. On the other hand 
he is tactless and gauche beyond belief." 

Unfortunately. there are probably many of 
this kind of teacher; but we would be safe in as- 
suming that the majority of teachers are con- 
scientious and dedicated to teaching and helping 
yourlg people. In recent years a number of uni-- 
versities have taken to recognizing and honoring 
outstanding teachers for excellence in  teaching, 
-research is secondary. Here at Southern Illinois 
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